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The onset of  March 2020 present-
ed unique challenges to our profession 
that no instructor, administrator, or in-
stitution was exempt from. The pres-
ence of  COVID-19 forced practitioners 
the world over to amend courses and 
programs on the fly, while maintaining 
a level-headedness to move forward in 
an unchartered academic landscape. My 
institution, like many others, suspended 
in-person classes in early March and rec-
ommended all instructors to make plans 
to fully transition their courses online. 
Reflecting on this time now only 
augments how surreal of  an experience it 
was. I had just arrived back into the Unit-
ed States after traveling to Europe with 
an undergraduate course. The course, 
“Genocide in the 
Twentieth Century,” 
brought students to 
sites of  genocide 
across Eastern Eu-
rope (e.g., Poland, 
Hungary, Serbia, 
and Bosnia); a dear 
colleague of  mine 
who instructed the class asked me to join 
the class as a chaperone. Almost at the 
very moment we entered back into the 
United States, myself  and two other col-
leagues on the trip were confronted with 
the mandate to begin moving our cours-
es online. For me, this included transi-
tioning five writing courses, along with a 
film studies course that investigated de-
pictions of  science in American cinema. 
These courses presented their own 
unique challenges in becoming online 
synchronous, while maintaining the fi-
delity of  the courses. The film studies 
class demanded that I get especially cre-
ative. The class could no longer congre-
gate in person for a watch and chat, as 
we did pre-COVID. Rather, Netflix Par-
ty and Discord became new modalities 
for pedagogical success. As I think back 
on this time now, my greatest challenge 
concerned humanistic issues. So many 
of  my students were no longer on cam-
pus; they now found themselves back 
at home where they 
were unequipped 
with proper tech-
nology or a stable 
internet connection. 
The transition did 
not simply pres-
ent problems per-
taining to course 
management or syllabi; rather, it gal-
vanized our responsibility to ensure 
that all students were participating 
on a level playing field, and that they 
all had access to course materials. 
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“The transition did not simply 
present problems pertaining to 
course management or syl-
labi; rather, it galvanized our 
responsibility to ensure that all 
students were participating on 
a level playing field . . . .”
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While my perspective was certain-
ly not unique, it was our shared chal-
lenges that led to the creation of  this 
special issue’s CFP. As ELTHE’s edi-
tor-in-chief, Kevin Dvorak noted, we 
are all combing through an uncertain 
landscape. As such, it is important that 
we collect the testimonies of  our peers, 
with hopes that their experiences will 
inform other experiential practitioners 
that find themselves in a similar posi-
tion. The many voices and perspectives 
that you will find in this issue speak to 
the challenges of  the last six months. 
This final part of  a two-part special 
issue includes six contributions from 
experiential educators across the disci-
plines. Laura Finley focuses specifical-
ly on a dating and domestic violence 
awareness initiative at Barry University 
and highlights adaptable approaches 
to finding service-learning opportu-
nities for students learning remotely. 
Rebecca Burwell, Jonathan Brooks, 
and Mackenzi Huyser offer insight into 
how Chicago Semester—an experien-
tial education program across six pri-
vate, faith-based colleges—pivoted to 
remote learning. Focusing on Social 
Justice and Urban Planning courses, 
the authors discuss how the pandemic 
offered an opportunity for students to 
further explore the city of  Chicago’s re-
sponse to the pandemic and the multiple 
layers of  inequality embedded within. 
Beth Garcia and Betty Coneway un-
derline shifts in the West Texas A&M 
University’s Educator Preparation Pro-
gram (EPP), discussing the implementa-
tion of  virtual learning environments so 
that 90 clinical teachers could complete 
their vital in-person teaching experience. 
Kerry E. Weir, Michelle Wohl-
man-Izakson, and Lina Gilic discuss 
the various approaches that facul-
ty in the Exceptional Education and 
Learning Department at SUNY Old 
Westbury employed in order to de-
sign individualized learning plans 
for teacher candidates to complete 
their clinical placement experience. 
Pamela Hall offers a critical reflec-
tion on the changes made to move a com-
munity-engaged, service-learning cap-
stone course from in-person to remote 
learning. Throughout her reflection, Hall 
discusses the challenges the transition 
presented to her as an instructor; Hall 
also includes student testimonies about 
shifts in assignments and challenges they 
overcame while completing the course. 
In a piece co-authored by both pro-
fessors and students, Dale E. Hartz, 
Sheila McMahon, Merlyn Ascencio, 
Rachel Badilla, and Noemi Marquez 
discuss the potential learning oppor-
tunities offered by the pandemic for a 
social action entrepreneurship lab. The 
authors argue that bridging the skills 
gap between students and work envi-
ronments can lead to a kind of  per-
sonal growth and development that is 
key to enhancing student job readiness. 
We are excited to share these ar-
ticles with you and hope that they 
provide guidance and insight to 
others as we collectively navigate 
the 2020-2021 academic year.  n
Finding Remote Service  
Opportunities Appropriate for 
a Course on Social Justice  
LAURA FINLEY     Barry University
One of  the struggles for social 
justice educators who are committed 
to providing students with experiential 
learning is identifying appropriate place-
ments. Educators typically approach 
this in one of  two ways: sending stu-
dents to find their own opportunity or 
creating a list of  possibilities, either alone 
or with centers devoted to experiential 
learning (increasingly common on cam-
puses today). Either way, the task is not 
easy due to limitations among students, 
educators, and community partners 
alike. Students face issues with sched-
uling, transportation, and communi-
cation with service partners. If  they 
are looking for their own placement, 
many do not know where or how to 
start and are often unfamiliar with the 
communities in which they are studying. 
For educators, sending students out 
on their own often results in challenges 
later, as some students may scramble 
for help late in a semester if  they waited 
too long or could not find a workable 
placement. On the other hand, creating 
the connections to establish appropri-
ate service options also takes a great 
deal of  time. Furthermore, social justice 
educators want their students to have an 
experience that is meaningful and 
enriching, yet community partners may 
assign students menial tasks that are 
difficult for students to connect 
to coursework. This is what Eliza-
beth Hollander described as “drive-
by” service and is not what is most 
effective (as cited in Butin, 2010, p. xv). 
Community partners are sometimes 
hesitant, understandably, to host stu-
dents who typically only have to earn 
a set number of  hours and then disap-
pear. These struggles have become even 
more challenging given COVID-19. 
I teach a course titled Perspective 
Consciousness and Social Justice (SOC 
200) at a small, Catholic, liberal arts 
university. The course is required 
for students whose major falls in the 
College of  Arts and Sciences. Its focus 
is on understanding social injustices 
such as racism, sexism, homophobia, 
and classism and identifying working 
or potential remedies. SOC 200 carries 
a ten-hour service-learning requirement 
so students can see these problems first-
hand and engage in activity to address 
them. I have utilized various approach-
es to identifying appropriate service 
placements. Allowing students to find 
